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Abstract
This study was designed to investigate a relationship among three variables: linguistic variables, 
writing prompt types, and planning strategies, and the differences between the better writers and 
the basic writers in a timed writing setting. A total of 12 Japanese EFL students participated in this 
study as volunteer subjects working on two types of essay prompts (compare/contrast and argu-
mentative essays). The study revealed that the three variables affecting both types of writers were 
predictors or determinants of the quality of the EFL students’ writing. The data obtained from the 
study showed that, in general, the better the English as a Foreign Language writers were, the better 
their linguistic mastery was, the better they could address both writing prompt types, and the less 
elaborate their overt planning strategies were. The better the writers were, the more flexible their 
writing strategies were so that they could succeed on different types of writing tasks. This study 
also offers insights into ESL/EFL pedagogical applications. 
Introduction
An increase in foreign students has led to increased concern among members of the American 
university community about the students’ writing proficiency in English (Tedick, 1990; Carlson, 
Bridgeman, Camp, & Waanders, 1985). As a result, in many universities, incoming students are 
required to demonstrate their writing performance by responding to essay writing tasks (Tedick, 
1990). For example, the Test of English as a Foreign Language (TOEFL) has added a writing por-
tion called the Test of Written English (TWE), which is taken by approximately 600,000 students a 
year. The TWE
has influenced access to or exclusion from colleges and universities in North America (Raimes, 
1990). Faced with this situation, many international students enrolled in or planning to enroll in 
Intensive English Programs before entering American universities have become aware of the need 
to improve their writing ability, because their lack of academic background and their unfamiliarity 
with English writing may impact their success or failure in American universities. In fact, they 
especially need to be successful in short timed writings like the TWE just in order to be accepted 
into universities. It can be argued that background knowledge about writing, including different 
planning strategies and experience with different types of writing, as well as knowledge of academ-
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ic language, will make them feel more comfortable working on timed writing tasks. 
Some researchers have focused on the linguistic variables that can be found in successful aca-
demic writing. Ferris (1994) studied lexical and syntactic features of ESL writers by students at 
different levels of L2 proficiency by analyzing their written discourse in 30-minute timed essays. 
Ferris identified those syntactic and lexical features which were produced more frequently by stu-
dents who were at the higher levels of L2 proficiency, and which were significantly related to the 
holistic scores given to the texts by teacher-raters. Kim (1996), with a 45-minute timed writing task, 
showed that some linguistic variables strongly influenced the quality of English persuasive writing, 
and confirmed that length was associated with the overall quality of writing in that advanced writers 
produced more words and more words per clause than did basic writers. It was also reported that 
writing quality depended on both planning strategies and linguistic variables, though both advanced 
and basic writers planned before beginning to write at the same percent. 
In terms of the writing prompt type, Polio & Glew (1996) examined how ESL students chose 
a prompt from three options, such as personal narrative, comparison/contrast, and argumentative 
essay, on a 30-minute writing exam and stated that rhetorical structure of essay was a factor in their 
choice. However, their study didn’t focus on any correlation between the planning strategies and 
linguistic variables or even the quality of the three different writing essays that the subject chose 
and wrote in detail. In fact, little is known about the process of writing under time constraints, and 
such an investigation of linguistic variables, essay prompt type and planning strategies in timed 
composition writing in ESL students would be very interesting.
Planning Strategies and Composing Processes
Several empirical studies have recently focused on planning strategies and composing processes 
in untimed writing assignments. Planning strategies can be defined as a cognitive process that helps 
writers to produce chunks of abstract or concrete ideas to achieve their own goals of what they 
really want to write about, to address the audience, and to meet the readers’ expectations. With 
regard to the planning strategies, experienced writers would be familiar with the concepts, whereas 
novice writers would not be so. 
Silva (1992) indicated that planning requires more effort and generates material that is less 
detailed, developed and useful, and that transcribing, like going from thought to written text is 
also more difficult. Jones and Tetroe (1987) stated in their research that planning strategies were 
regarded as a critical high-level composing activity and as the kind of implicit or explicit goals that 
the subject was working with. Using Spanish students learning English, they found that a more 
abstract form of planning, though still topic oriented, involved the creation of a list or array of gist 
units, words or phrases that summarized a number of specific content items. They observed from 
the study that this list needed not be created before writing began but might be constructed on-line 
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during the writing of the text, and that this frequently happened when writers wrote on a topic. It 
was also reported that genre element plans such as introduction, pro, and con in trying to visualize 
the form and content of the finished text might be used to facilitate compositions by dividing the 
task into workable units and to organize the text to satisfy a more global intent. 
In the study of the representation of meaning in writing, Flower and Hayes (1984) stated that the 
plan was a path the writer has chosen to take through the available information. It embodied tenta-
tive decisions about what topics shall be covered in what order and, thus, aided the writer in using 
stored information efficiently. Some information, stored in visual images, might have been trans-
formed to propositional form and some, stored as propositions, to verbal images. They believed that 
the plan a writer used to produce text was a mixture of at least three general classes of information; 
pointers to information that may be stored in many different forms, such as schemas, images, word 
images, of particular words or phrases to be included in the essay; goals that included such things 
as objectives for influencing the audience and content free directions to the writers, such as “add in-
formation” or “make a transition here.” In addition, they said that multimodal plans were extremely 
helpful to the writer because they allowed great flexibility in planning and allowed the writers to 
plan simultaneously at several levels, from primary goals to particular phrasing. Moreover, they 
thought that in one sense the act of writing was simply an extension of planning – the process of 
invention and testing continues – and it was also an extension of the linguistic processes of speak-
ing. Interestingly enough, they stated that at different points during writing people chose simply 
to think, at others to jot notes, to write outlines, or to produce prose. Some forms of noting, such 
as brainstorming, emphasized the constraint of conceptual coherence and topic focus while com-
pletely relaxing prose constraints on syntax and consecutive speech. From a research of planning 
conducted by other researchers, they analyzed that the planning process of experts created a pool of 
multimodal representation: notes, drafts, plans, goal, tests, criteria, and imagined reader responses, 
as well as all the imagistic and schematic representations for which they saw traces in the protocol. 
In a study of composing processes, Zamel (1983) found that the least skilled writer admitted that 
she felt troubled by her inability to construct a plan on which to base her paper because she believed 
that composing necessitated such a plan, and that she seemed to view writing as a straightforward 
expansion of such a plan. On the other hand, the skilled writers provided a very different account of 
the process. They were aware that they could leave half-finished thoughts and return to them later, 
that ideas did not always come at the strangest time, which an introduction was not always written 
first. Using the case-study approach of the current research paradigm, Perl (1980) found that even 
unskilled writers employ consistent and stable composing strategies which represent their attempts 
to discover meaning, while more proficient writers tended to adapt the recursive nature of the writ-
ing process, that is, that writers go back in order to move forward.
Pennington and So (1993) stated that there were differences between two writers in their com-
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posing strategies and behaviors. Skilled writers seemed to understand the recursive nature of the 
writing process and were able to deliberately control and direct the entire writing process; they 
often instruct themselves on what to do next, for example, when to plan, when to review, and when 
to revise. They planned more and at higher levels, and they reviewed for global aspects of the text. 
Unskilled writers, on the other hand, did not experience writing as a cyclical process of generating 
ideas and revising text. Therefore, they were unable to control and direct their own writing process, 
and they often encountered considerable confusion as to which behavior or strategies should be 
employed to solve a particular writing problem. 
Pennington and So (1993) classified their subjects as skilled and unskilled writers according to 
the quality of written products. Pausing to think for the purposes of planning and revising occurred 
frequently as the subjects, skilled and unskilled, proceeded in their production of written texts. 
Interestingly enough, they found that linguistic skill did not greatly influence writing-process skill, 
as the subjects’ writing behaviors and strategies remained more or less the same even while writing 
in their much less proficient language, that is, Japanese. The skilled writers were skilled in terms of 
writing process – not only in their L1, but also the L2, whereas the unskilled writers were unskilled 
when composing in both languages. Moreover, from their study, they could ascertain no clear pat-
tern for the time spent in prewriting by skilled and unskilled writers. The length of prewriting time 
varied from writer to writer and from language to language. The amount of time spent in prewriting 
may be determined not only by an individual’s writing-process skill, but also by how long ideas 
have been incubated in the past. Of these studies, the majority (Pennington and So, 1993; Jones 
and Tetroe, 1987; Flower and Hayes, 1984; Zamel, 1983; Perl, 1980; and Silva, 1992) described 
the planning that took place in untimed writing assignments though these studies on planning gave 
interesting insights about cognitive planning strategies. These studies also showed that planning 
could be done on a sheet or through getting some ideas in the writer’s mind. This study, then, looks 
at planning strategies in a timed writing.
Research Questions
In this study, I wanted to investigate the relationship among the three variables: linguistic vari-
ables, writing prompt types, and planning strategies in timed essays because of their importance 
in writing assessment. I looked at linguistic variables like these: length of composition (number of 
words), cohesion, complex syntax, discourse markers, and cognitive verbs. I selected two common 
types of essay prompts (compare/contrast and argumentative essay). As far as planning strategy 
was concerned, students were allowed to choose their own preferred strategy. My intention was 
to examine these three variables in order to make recommendations for teachers. Teachers need to 
understand how students approach timed writing tasks and how to help them succeed. 
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In summary, this study examined the following research questions: 
1. Do the different writing prompt types elicit different linguistic variables? Writing prompt 
types might implicitly force the writers to work more elaborately on certain linguistic vari-
ables, such as length, discourse markers, and mental cognitive verbs or are the linguistic 
variables only dependent on the ability of the writer. 
2. Do the different writing prompt types evoke different planning strategies? 
3. Will the better writers (as shown by the scores on their compositions) have better plans (as 
shown by a larger number of words and propositions in less time)?
4. Will the types of images such as verbal or visual images predict the quality of each essay? 
Does the type of genre affect the students’ choice of image?
Method
Participants
Participants in this study consisted of 23 Japanese students learning English out of the 80 ESL/
EFL international students in total at the American English Institute (AEI) offered by the Depart-
ment of Linguistics at California State University, Fresno. This was because Japan, which is my 
native country, is generally said to have a negative setting for teaching and studying English as 
a Foreign Language (EFL). Samimy and Adams (1991) stated that despite the amount of time, 
money, and energy devoted to the teaching and learning of English in Japan, the outcome has been 
less than satisfactory and most Japanese can hardly read or write in English, let alone speak it, after 
six years of English education. They also reported that due to Japanese educational policies, and to 
the notorious secondary school and college entrance exams, English education has lagged behind in 
accommodating the learners’ as well as societal needs. 
The participants’ aged ranged from 19 to 48, and all of them started learning English as a Foreign 
Language in Japan at the age of 13 when they were in junior high school. Among them, there were 
12 male students and 11 female students. Before they came to the U.S., they studied English for at 
least 6 years (Appendix 3). In addition, almost all of them have been studying English in the U.S. 
between 2 months and 1 year (Appendix 3). English proficiency levels of the students at the AEI 
consisted of six different classes, namely, advanced level (A1, A2), low advanced level (B), high 
intermediate level (C), intermediate level (D), and low intermediate level (E). Prior to their entry 
to an ESL program at the AEI, they were required to take the standardized Test of English as a 
Foreign Language (TOEFL) along with 30-minute timed essay (argumentative essay prompt type) 
for placement purposes. This means that each student must have at least one 30-minute timed essay 
experience by the time they participated in this study. A preliminary questionnaire indicated that 
all of the participants had taken the TOEFL and had gotten a test score of 430 to 507 (Appendix 3). 
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Therefore, none of the participants were beginning EFL students when I started the research, but 
they all had some difficulty in English. 
Procedures
The procedures for the experiment consisted of:
(1) preliminary questionnaires about the subjects’ personal information (age, gender, writing 
confidence level) and academic background (TOEFL score, length of time learning English in Japan 
and the US), their planning strategies for English and Japanese writing, and their attitudes towards 
writing essays in English (Appendix 3). Among these items, I got interesting information about par-
ticipants. First, most of the subjects didn’t have a lot of confidence in writing good English essays 
under the time pressure. This could be attributed to the fact that they lacked training and practice in 
academic writing. Second, almost all of them reported that they used planning as a prewriting ac-
tivity both in English and in Japanese, respectively. As the very last question, they commented that 
they could improve their writing skill, by keeping a diary, practicing how to use idioms, keeping 
reading and writing journals, reading a lot, and knowing much vocabulary. 
(2) two different types of 30-minute timed essays: a compare/contrast essay and an augmentative 
essay (Appendix 1). For the writing tasks, I asked each of the Japanese students to participate in this 
research as a volunteer right after I collected the questionnaires. As a result, 12 Japanese students 
were willing to work on the writing tasks. The volunteer students wrote two different types of 30-
minute timed essays. A compare/contrast essay and an argumentative essay were given to them at 
the different times. These two writing sessions were separated by one week and were held outside 
of the AEI class schedule at a convenient time for the participants. The compare/contrast essay was 
first given to them during the 11th weeks of the AEI session. Then, an argumentative essay was as-
signed to them during the 12th weeks. This means that the participants had already been taught how 
to write an essay in English by their ESL writing instructors at the time of the sessions.
In order to make the writing tasks fair like the Timed Writing Essay (TWE) administered by the 
Educational Testing System (ETS), the participants were not informed in advance about the writing 
prompts. They were not permitted to use any notebooks, textbooks, or even a dictionary. 30 minutes 
was imposed on each writing session. Each prompt implicitly told the subject what type of essay 
was expected. These were the composition prompts:
a.  Compare/contrast essay: Discuss the similarities and the differences between English as a 
Second Language (ESL) instruction like the AEI in the U.S. and EFL instruction in your 
country. Use specific reasons to support your answer.
b.  Argumentative essay: In Japan, younger people are influenced by western cultures or 
customs more than before, and some of them want to follow these cultures and customs. 
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Do you think this is a good idea or should Japanese keep their own traditional cultures and 
customs? Support your opinion by using specific reasons and examples. 
In these writing tasks, I wanted to encourage the subjects to plan, so I included on the prompt sheet 
the suggestion to “Use this sheet to brainstorm, outline, diagram, or make notes for planning before 
you start to write an essay. As soon as you finish planning, write down the time to indicate that how 
much time you spend on planning.” I also supervised each session, handing out the writing task. I 
told them to write down the time when they finished planning so that I could get a measurement of 
their planning time. While they were writing essays, I observed and recorded notes on what they 
actually did in these time-constrained writing settings. One particular observation I noticed during 
the students’ writing was that they really seemed to feel the time pressure even though I told them 
periodically how much time was left. As a result, all of them worked on tasks using all the time 
assigned and tried to work as hard as possible. After I collected the two essays, I asked two experi-
enced AEI writing instructors to evaluate the papers based on the holistic scoring (Appendix 2)
(3) follow-up retrospective interviews about the subjects’ writing behaviors (Appendix 4). Very 
soon after they finished the second essay, I interviewed the participants individually in English to 
ask what they were thinking about in planning before they started to write the essays and what their 
first thoughts were at the time (Appendix 4). I tape-recorded the interviews so that I could store 
their real responses. The retrospective postwriting interview included some general and specific 
questions about the compositions they wrote and planning strategies they used. 
To get more reliable information about the participants’ planning knowledge and writing back-
ground, I asked each ESL writing instructors of different level to see if he/she has already taught the 
students as to how to plan an essay before they began to write as types of writing strategies in his/
her class. Moreover, I asked them what types of essays they has covered in their class and assigned 
them as a writing homework prior to the time of the timed essays for this study. 
Design and Data Analysis
First, this study investigated planning strategies, linguistic variables, and the correlation between 
planning strategies and linguistics variables. To assess the overall quality of the two written essays 
(compare/contrast and argumentative essay), two ESL writing instructors scored the essays holisti-
cally. Each writer’s overall essay score for each essay was the average of the two evaluators’ scores. 
Table 1 below showed that a total of 12 Japanese participants were distributed based on the result of 
the scores. 
Initially, the participants were divided into three groups: excellent writers (A, B, C, and D) who 
got 4 points out of the maximum 5, intermediate writers (E, F, and G) who got 3 points, and basic 
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writers (H, I, J, K, and L) who got 2 points. However, for this study, I wanted to compare two 
groups of writers: better writers and basic writers. In other words, I regarded the first two groups as 
a total of 7 better writers and the third group as 5 basic writers for the sake of convenience. 
Quantitative information about the writers’ planning strategies and time spent on planning was 
obtained from the two essay writing sessions. Planning strategies included outlining, brainstorming, 
rough draft, and some other planning strategies like verbal image or visual image, and activating 
topic knowledge in their minds. The planning time was a variable that indicated how much time 
each writer spent on planning before he/she started to write. Additional qualitative information 
about the planning strategies came from the retrospective interviews. The psycholinguistic planning 
strategies such as verbal images, visual images, time factors were counted as 0 or 1 according to the 
absence or presence from the investigation of the retrospective interview with the participants. 
Quantitative and qualitative information about the linguistic variables came from an examination 
of each essay. Linguistic variables used in the study of Kim (1996) were modified and adapted 
to this study. In other words, linguistic variables included “length” variables (number of words, 
number of clauses, words per clause), “cohesion” variables (coordinate conjunctions, subordinate 
conjunctions, and prepositions), “complexity of syntax” (simple, complex, and compound sentenc-
es), “discourse markers” (transitional word or words), and “mental cognitive verbs.” In quantifying 
these r variables for this study, the number of propositions was counted for obvious planning strate-
gies that each writer did on the planning sheets. 
In this data analysis, both planning strategies and linguistic variables were used to recognize to 
Table 1. The Overall Quality of the Two Written Essays
Variables
Participants Compare/Contrast Argumentative
A 4 4.5
B 4 4
C 4 4
D 4 4
E 3.5 3
F 3 3
G 3 3
H 2.5 2
I 2.5 2
J 2 2
K 2 2
L 2 1.5
Note: The scores of each essay were the means calculated by adding up and 
dividing the scores that two experienced ESL writing instructors graded.
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what extent they were correlated with predicting the quality of the two types of essays the partic-
ipants wrote and what specific variables distinguish the advanced writers from the basic writers 
who have studied English with the similar academic background. From the point of view of the 
writing prompts, it would also be interesting to know how different types of essays affected the 
EFL students’ writing responses (Polio & Glew, 1996). In addition, the approach and design of the 
two main variables were used to get a deeper insight of how the current EFL students would work 
on the English writing tasks under the time constraint through both the qualitative and quantitative 
analysis. 
Results and Analysis
As shown in Table 2, the better writers wrote longer essays and used more clauses, regardless 
of the essay type. This result revealed that the more words writers produced, the more clauses 
they elaborately put together to make a sentence. In the cohesion variable, the better writers and 
the basic writers differed in terms of the number of the coordinate conjunction, subordinate con-
junction, and prepositions they used. Table 3 showed that there was a significant difference in the 
number of cohesion variables between the two writers. The better writers produced more coordinate 
Table 2. Linguistic Variables (Part 1) 
(Length Variables)
Compare/Contrast Argumentative
Number of 
the words
Number of 
the clauses
Number of 
the words
Number of 
the clauses
A 293 31 399 47
B 298 30 295 26
C 421 51 343 39
D 288 25 254 31
E 269 29 288 29
F 278 33 329 45
G 294 36 295 37
Means of the better writers 305.9 33.6 314.7 36.3
H 159 20 243 31
I 248 31 128 16
J 167 23 143 16
K 190 23 141 15
L 163 19 124 13
Means of the basic writers 185.4 23.2 155.8 18.2
Means of the total 255.7 29.25 248.5 28.75
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conjunctions, subordinate conjunctions, and prepositions than did the basic writers. Table 4 showing 
the complexity of syntax also indicated that the same could be said as in the case of the cohesion 
variables. In other words, the better writers successfully produced more simple, compound, and 
complex sentence in both essays than did the basic writers. From these findings, it is assumed that 
length of the essay is related to the overall quality of writing (Crowhurst, 1991). These facts were 
also supported by Ferris (1994) who found that the longer an essay is, the more likely it is that the 
writer has done an adequate job of using significant variables of effective writing.
As shown in Table 5, it was confirmed that the better writers tended to use discourse markers 
more frequently than did the basic writers, which was very similar to the results found for the 
syntactic variables in Table 4. In fact, the better writers, more than the basic writers, used a large 
variety of transitional words, such as additional information, expected information, intensified 
information, restatement, example, cause and effect, contrasting information, order, and conclusion. 
From this finding, it seems that the more discourse markers the writer used, the better their essays 
were graded because this enabled the readers or evaluators to make accurate predictions and under-
stand the writers’ intensions or organizational patterns. Also, the more variation in transitions the 
Table 3. Linguistics Variables (Part 2) 
(Cohesion Variables)
Compare/Contrast Argumentative
Coordinate 
conjunction
Subordinate 
conjunction Prepositions
Coordinate 
conjunction
Subordinate 
conjunction Prepositions
A 15 4 22 20 11 40
B 8 3 33 16 2 34
C 13 14 38 15 2 25
D 14 3 30 8 4 23
E 8 5 27 20 2 24
F 15 7 23 15 6 21
G 11 10 24 18 8 21
Means of the better 
writers 12 6.57 28.14 16 5 26.86
H 11 4 17 11 4 17
I 12 7 16 4 3 6
J 7 3 18 4 2 15
K 5 9 19 10 4 14
L 8 3 18 4 3 9
Means of the basic 
writers 8.6 5.2 17.6 6.6 3.2 12.2
Means of the total 10.5 6 23.58 12.08 4.25 20.75
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Table 4. Linguistics Variables (Part 3) 
(Complexity of syntax)
Compare/Contrast Argumentative
Simple Compound Complex C & C Simple Compound Complex C & C
A 9 2 5 3 6 1 6 8
B 10 3 7 0 8 3 6 0
C 10 3 11 2 18 1 11 1
D 12 2 6 0 13 3 6 1
E 1 3 8 1 7 0 7 5
F 10 3 2 3 21 2 4 4
G 5 5 8 1 10 2 7 3
Means of the better 
writers 8.14 3 6.71 1.43 11.86 1.71 6.71 3.14
H 4 1 2 3 5 2 4 3
I 8 1 8 1 7 0 4 0
J 4 2 3 3 11 0 3 0
K 4 0 4 3 2 1 2 2
L 9 2 3 0 4 0 5 1
Means of the basic 
writers 5.8 1.2 4 2 5.8 0.6 3.6 1.2
Means of the total 7.17 2.25 5.58 7.67 9.33 1.25 5.42 2.33
Table 5. Linguistics Variable (Part 4)
(Discourse markers)
Compare/Contrast Argumentative
A 20 33
B 16 24
C 26 23
D 23 19
E 14 24
F 20 22
G 22 27
Means of the better writers 20.14 24.57
H 14 18
I 18 7
J 12 10
K 13 16
L 11 8
Means of the basic writers 13.6 11.8
Means of the total 17.42 19.25
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writers used, the more sophisticated text of their essays they produced.
Table 6 showed that mental cognitive verbs were one of the indicators that distinguished the 
better writers from the basic writers. In both essays, the better writers produced more cognitive 
verbs that represented their point of view in their minds than the basic ones did. Below are good 
examples of mental cognitive verbs used for both essays written by two different writers; one is a 
better writer and the other is a basic writer. 
Compare/Contrast essay written by a better writer (subject A)
There are many ESL instructions in my country. Most of ESL instructions in my country were 
the foreign teachers who come from America or England or Australia, etc. The system and content 
suppose to be the same, but I think ESL instruction in my country more focus on their conversation.
I have never taken ESL instruction in my country. I have 2 specific reasons why I don’t want to 
take it. One is that some teachers don’t have any certifications to teach English in foreign countries. 
I will feel uncomfortable on this situation. Another is that lesson cost is expensive, and I won’t 
expect too much development compare to high cost.
On the other hand, ESL instruction like AEI, the tuition cost is cheap, and the teacher’s quality 
is good. They know how to teach English. Besides, there are so many students from all over the 
Table 6. Linguistics Variables (Part 5)
(Mental cognitive verbs)
Compare/Contrast Argumentative
A 6 8
B 3 5
C 5 6
D 3 5
E 3 6
F 3 5
G 5 7
Means of the better writers 4.00 6.00
H 2 1
I 3 0
J 2 0
K 2 1
L 2 1
Means of the basic writers 2.2 0.6
Means of the total 3.25 3.75
Note: Mental cognitive verbs include assume, believe, consider, expect, feel, find, 
know, notice, perceive, prove, realize, recognize, regard, seem, show, and under-
stand. The verb like think, however, is excluded for this variable because it is usu-
ally used as a functional discourse marker just for expressing one’s opinion in the 
context of the written text in English.
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world. It means that they have to understand the student’s culture, customs and of course their 
personalities. They are sometimes completely different. Those reasons lead us a good way to learn 
English.
As I mentioned before, there aren’t too much difference between ESL instruction in U.S. and in 
my country. Some students say, “I practiced my English at ESL instruction in my country.” Even 
though they spent a lot of money and time or they don’t know if the lessons helped them or not, 
but only one thing I would like to say is that if we don’t know how to use vocabulary, idioms or we 
can’t listen what people talk about we can’t have a conversation to people. So, I prefer to study in 
the U.S., and I am AEI student now. 
Argumentative essay written by a better writer (subject A)
Some foreign friends who live in Japan or visit to Japan, they ask me, “There are no places 
we expected.” I agree with them because most places and most young people look like the same 
compare to western. We have only a few places to visit as historical and cultural, and also it is very 
hard to find women who wear “kimono.” I like very much my country, cultures or customs because 
we still have the customs of polite, respect, and we can find beautiful women even if it is hard to 
find out.
First, I am proud of my custom which people are very polite to others. When I came here in the 
U.S., I considered American were very polite because when people pass through in front of me, they 
always say, “Excuse me,” but sometimes people are not always polite like Japanese. When I gave a 
gift to American, they said to me, “Oh, thank you.” Then they put the gift aside, and started to talk 
others. If it happens in Japan, we will ask the person who give me a gift, “Can I open it now?” then 
we probably share the happiness, of course with very politely. 
Second, I like the style of respect to others. We respect our family, teachers, sometimes friends, 
but unfortunately, it is broken a little bit now. In America, when children become 18 years old, they 
have to be independent, and parents are not expect too much from them, but in Japan, even if we 
become 20 years old, some people live with parents. And the oldest children in a family, they mostly 
have to take care of parents. I recognized some people has negative opinions about that, but for 
me, this is one of good system in Japan. If people don’t respect people, nothing good is going to be 
happen.
I agree with people who have a lot of interested in western cultures or customs. They are very 
open, have freedom, and also can show the identities to others. In reality, most Japanese are really 
enjoy living in westernalized Japan. I do, too, but the most important thing I would like to say is I 
don’t want to lose the beautiful place, and the cultures and customs like polite and respect to others. 
This feeling is not only inside of me, but also most people in the world have. 
Compare/Contrast essay written by a basic writer (Subject K)
I leaned English in Japan more than 1 year. I leaned English in U.S. more than almost half year, 
but I realize that it is better to learn English in U.S. than in my country because there is a lot of 
differences when I learn ESL between in my country and in U.S.
First of all, the environment is totally different. For example, when I was in my country, I just use 
English when I’m in the classroom or when I was studying. That means I didn’t use English usu-
ally. However, now I’m learning in U.S. It is very different because I should use English anytime, 
anywhere. For example, if I want to with my friend who doesn’t speak my own country words, I 
should use English because that is only the way to communicate each other. Not only that, when I’m 
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watching a TV program, I should pay attention for listening to understand the program. I’m forced 
to speak, listen and use English.
In short, it’s not comfortable to learn foreign language in foreign country, but I think it’s better 
than you learn it in your own country.
Argumentative essay written by a basic writer (subject K)
These days, it seemed Japanese younger people are influenced by western cultures or customs, 
but Japanese younger people should keep their own traditional cultures and customs because even 
though they are influenced by western cultures or customs, they are still Japanese.
Sometimes they misunderstood the foreign culture. For example, some of students from Japan 
had a strong influence about American culture. They thought the people in U.S. is all open and kind 
for them, but when they came to U.S. they had a culture shock. Because some people is rude and 
not kind than they respected.
In addition, usually the Japanese younger people which had a misunderstood idea doesn’t fit to 
the western customs and cultures. 
In fact, it’s not bad to learn something from different cultures, but the person’s identity is from 
his/her country’s culture and environment. 
These findings suggested that the number of the words was closely correlated with the number 
of mental cognitive verbs that both types of writers used. In other words, the larger number of 
words in written essays enabled the better writers to produce more subjective verbs to support 
their own opinions. In a sense, this resulted from meeting the needs of what the writing prompts 
wanted the writers to do, that is, to express themselves according to the instructions given in the 
planning sheets. Another interesting finding was that the better writers used more cognitive verbs 
in the argumentative essay than in compare/contrast essay, whereas the basic writers used less in 
the argumentative essay than in the compare/contrast essay. From this result, it is confirmed that the 
type of essay was a kind of predictor that showed there was difference in the number of the mental 
cognitive verbs used between two writers. 
Differences in planning variables between the better writers and the basic writers
Tables 7−9 show the relationship among the three different aspects: planning strategies, planning 
time and number of the words in the plan. First, Table 7 showed that 3 out of 7 advanced writers 
skipped planning on a planning sheet. 3 brainstormed and 1 outlined. Of the 5 basic writers, on the 
other hand, only 1 student skipped planning, 2 brainstormed, 1 outlined, and 1 made chart. What 
was in common between the two groups of writers was that the planning strategy that each writer 
used for the compare/contrast essay was exactly the same as the one used for the argumentative 
essay. 
Second, Table 8, showing the amount of time spent planning, provided two types of significant 
information about the two different essays and the writers. On the whole, from the means of the 
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total group of students, all of the participants spent more time on planning for the compare/contrast 
essay by 1.6 minutes than for the argumentative essay. The same can be said for the means of teach 
separate groups of writers. The better writers spent more time on planning for the compare/contrast 
essay (2 minutes) than the argumentative essay (1.71 minutes), while the basic writers spent 9 min-
Table 7. Planning Variables (Part 1)
(Planning Strategies)
Compare/Contrast Argumentative
A Skipped Skipped
B Skipped Skipped
C Brainstorming Brainstorming
D Outlining Outlining
E Skipped Skipped
F Brainstorming Brainstorming
G Brainstorming Brainstorming
H Chart Chart
I Brainstorming Brainstorming
J Brainstorming Brainstorming
K Outlining Outlining
L Skipped Skipped
Table 8. Planning Variables (Part 2) 
(Planning Time)
Compare/Contrast Argumentative 
A 0 0
B 0 0
C 1 1
D 7 7
E 0 0
F 2 3
G 4 1
Means of the better writers 2 1.71
H 12 12
I 8 1
J 5 5
K 20 10
L 0 0
Means of the basic writers 9 5.6
Means of the total (minutes) 4.9 3.3
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utes for the former and 5.6 minutes for the latter. Therefore, an important distinction between the 
two essay types was found: writers spent more time planning for the compare/contrast essay than 
the argumentative essay.
In addition, the better writers spent less time planning than the basic writers overall. In the 
compare/contrast essay, the better writers spent less time than the basic ones by 7 minutes. In the 
argumentative essay, the better writers spent less time by about 4 minutes. The result suggested to 
me that the amount of time spent planning was a factor that divided the participants clearly into 
two groups with very different writing skills. Another interesting finding to be pointed out was that 
despite the planning strategy used, the planning time had a wide range. The participants who used 
brainstorming spent 1 to 8 minutes to plan. Outlining and drawing a chart took 7 to 20 minutes. In 
general, brainstorming took less time than other strategies. 
Table 9, showing the number of the words in the plan, was also correlated with the planning time. 
The more time each group of writers spent on planning, the more words they produced. The table 
revealed that the participants wrote down more words on the planning sheet in the compare/contrast 
essay than in the argumentative essay by more than 10 words. However, at the same time, the better 
the writing skill that each student had, the fewer the words he/she put for both essays, compared to 
the basic writers. The planning strategy each writer chose strongly affected the number of the words 
needed to plan; in brainstorming each writer used 3 to 38 words, in outlining, writers used 32−155 
Table 9. Planning Variables (Part 3)
(Number of the Words in the Plan)
Compare/Contrast Argumentative
A 0 0
B 0 0
C 6 22
D 44 32
E 0 0
F 22 13
G 11 8
Means of the better writers 11.86 10.71
H 95 54
I 17 3
J 38 29
K 155 69
L 0 0
Means of the basic writers 61 31
Means of the total 32.33 19.17
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words and in drawing charts, writers used 54−95 words. 
This result suggests that brainstorming was a simple strategy that enabled writers to generate 
some ideas that they wanted to point out but it prevented them from working on planning too much. 
In contrast, both outlining and drawing a chart required writers to work on planning intensely, 
spending a lot of time generating a larger number of words under the time constraint. Outlining and 
drawing a chart can be called elaborate and complex planning strategies because they forced them 
to spend a longer time and to write down more words. Below are good examples of outlining to 
look at distinction between one better writer and one basic writer. Even though both of them used 
the same planning strategy, the number of words produced varied significantly. 
Outlining for compare/contrast essay written by a better writer (Subject D)
(7 minutes)
Intro: In Japan and in AEI, there are some similarities and differences. This is interesting because 
comparing these two types of instruction show the difference how to be an education of both two 
countries.
Body (1) Japan        similarities        homework
               AEI
Body (2) Japan        differences
               AEI
Body (3) I like AEI style 
Conclusion:
Outlining for argumentative essay written by a basic writers (Subject D)
(7 minutes)
Intro: Young Japanese are easy to influence.
Body (1) example (A) dying hair
Body (2) example (B) Gairaigo → Japanese language
                                      change                    ß
                                                       make strange words
Body (3) my opinion “It’s OK.”
                                 “This is young Japanese culture.”
Conclusion: This is young Japanese culture. 
44
Outlining for compare/contrast essay written by a basic writer (Subject K) 
(20 minutes)
1.  There is a lot of difference when I learn ESL between in my country and in the U.S.
2.  A.  Environment 
In my country – I just learn in school. Usually I spoke my own language out side of school.
In U.S. – I should speak also out side of school. I’m forced to speak, listen, and use English.
 B.  How do I learn
In my country – I just learn from my teacher and textbook. 
In U.S. – I could learn from anything, anywhere. TV, Radio, Community (friends etc.)
 C.  How do I feel (during learning English)
In my country – I was frustrated because I couldn’t realize that “why I’m learning English.”
In U.S. – I’m getting comfortable because anytime anywhere I use English. It is part of my 
life, so I learned it naturally. 
3.  It’s not comfortable to learn foreign language at foreign country at first, but I think it’s better 
than you learn in your country.
Outlining for argumentative essay written by a basic writer (Subject K)
(10 minutes)
1.  I think Japanese younger people should keep their own traditional cultures and customs because 
even though they are influenced by western cultures. They are still Japanese.
2.  a. Sometimes they misunderstood the meanings of culture. 
 b. Usually they don’t fit to the western clothes or situation.
3.  It’s not bad to learn something from different cultures, but the person’s identity is from his/her 
country’s culture and environment.
From the psychological perspective, the retrospective postwriting interview showed what the 
participants thought about the essay prompts, and how they worked on the planning on the plan-
ning sheet and in their minds before they started to write with a limit of 30-minute timed essays. 
Throughout the interview, I found out two interesting things to be discussed. One finding was that 6 
out of 12 said that planning before starting to write composition helped them get some good ideas. 
For the reason why they said so, some of them said planning on the planning sheet really functioned 
as the facilitator to remind themselves of what they wanted to write about and to avoid going to the 
wrong topic by referring back to their notes while they were writing an essay. Others said that they 
brainstormed or outlined in their minds though they skipped on the sheet so that they could save a 
couple of minutes. The rest of those who didn’t plan said that they could start to write an essay by 
using their background knowledge of the prompts based on their experiences once they were given 
the prompts. They also said that the time pressure of writing for only 30 minutes forced them to 
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skip the planning and to go to the essay part immediately. Another finding was that all of the par-
ticipants said that they didn’t remember learning to use a planning strategy in Japanese writing or 
just didn’t learn it in Japan. This seemed to be a partial explanation for the fact that 4 out of 12 just 
skipped the planning in these writing sessions. That’s because it was the common way for them in 
Japan when they wrote an essay in Japanese. 
The second part of the interview, which was composed of specific question about planning and 
writing, helped me find out more details about their ways to work on the writing tasks. In exam-
ining the specific questions, there were five main findings to be pointed out here. First, I asked 
them about whether they used images to get ideas about what to write about. One time of images 
is verbal; these come in the form of words or vocabulary items. Another type of images is visual; 
these are memories of experiences that they have seen. I was trying to find out if the better writers 
or the basic writers used different types of images. Table 10 shows that for the compare/contrast 
essay four excellent writers (A, B, C, and D) who got the 4 points out of 5 maximum points report-
ed a combination of visual and verbal or only verbal images. On the other hand, four out of five 
basic writers reported only visual images. The Table also shows for the argumentative essay that 
10 out of 12 participants had visual images. In this essay, image type wasn’t related to the overall 
quality of the written essays. 
Second, all of the participants said that planning before they started to write positively helped 
them write the essays up to the conclusion by writing some ideas on the planning sheet or thinking 
of verbal or visual images in their minds. This meant that planning itself facilitated their writing 
under the time constraint. 
Third, eight out of 12 students said that compare/contrast essay was more difficult for them to 
Table 10. Some Other Planning Strategies
Compare/Contrast Argumentative
A Visual & Verbal Visual
B Visual & Verbal Visual & Verbal
C Verbal Visual
D Verbal Visual
E Verbal Visual
F Visual Visual
G Visual Verbal
H Verbal Visual
I Visual Visual
J Visual Visual & Verbal
K Visual Verbal
L Visual Visual
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write with appropriate English vocabulary. One student said that this type of essay required them to 
use many transitional words in order to focus on both the similarities and differences based on the 
facts, and that it was hard to discuss both sides instead of one side. In contrast, they said that the ar-
gumentative essay was much easier because they could take either a positive side or a negative side 
by using their own opinion. The difference in difficulty of finding appropriate English vocabulary 
between the two essays seemed to stem from the difference between expressing contrasting facts 
and stating an opinion. 
Fourth, of 8 students who did planning on the sheet, 5 said that they looked back to the planning 
that they wrote when they were writing an essay. This was quite correlated with the planning time 
they spent (Table 8). In other words, the more time they spent on planning, the more they looked 
back to the planning sheet to check what they wanted to write about while they were writing. 
Fifth, nine out of 12 students said that the time factor affected their planning time negatively so 
that they felt that they didn’t have enough time to budget in planning. In addition, this factor forced 
them to write an essay quickly without planning well on a planning sheet or in their minds. 
Sixth, the number of 30-minute timed essays they had experienced determined the overall quality 
of the two written essays. The better writers who got more than 3 points had 6 to 20 previous ex-
periences with timed writing tasks. The basic writers, on the other hand, who got 1 or 2 points, had 
experienced between 2 and 5 timed writing tasks. 
Discussion
The findings of this study can be summarized as elaborate responses to the research questions 
presented earlier. In this section, each question is reproduced.
1. For the two types of writers (the better writers and the basic writers), do the different 
writing prompt types elicit different linguistic variables? 
The answer to the research question was “yes.” Difference in ability to use three specific linguis-
tic variables classified the subjects into two groups: the better writers and the basic writers. The 
better writers produced more words, more discourse markers, and more mental cognitive verbs 
in the argumentative essay than they did in the compare/contrast essay, while the basic writers 
produced fewer of those linguistic variables in the argumentative than in the compare/contrast 
essay. (This finding is similar to Ferris (1994) but it contradicts Connor and Ann (1990), who 
found that the use of conjuncts and prepositions was positively correlated with the compositions’ 
holistic scores. My study showed no difference in use of conjuncts and prepositions.) In addition, 
the better writers in my study wrote propositions with more difficult syntactic constructions like 
relative clauses and adverbial clauses in the argumentative essay than in the compare/contrast essay. 
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Although the number of discourse markers and mental cognitive verbs used varied in number ac-
cording to the types of essays, each writer got a similar grade for the two essays, indicating perhaps 
that the graders had different expectations for each essay type as well. This could be because the 
argumentative essay required the writer to express an opinion, while the compare/contrast required 
the use of facts. 
2. Do the different writing prompt types evoke different planning strategies?
The answer to this question is that planning strategies were not significantly different for each 
essay type. Table 7, showing the planning strategies, and Table 1, representing the overall quality of 
the written essays, revealed that each writer chose and used same strategies in both essay types. At 
the same time, he/she got a similar grade for each essay, whether they were better writers or basic 
writers. In a sense, this finding showed that each writer has a consistent planning strategy under the 
time constraint no matter what the writing task was. It is interesting to note that the four participants 
who skipped the planning in the timed essays had indicated in the pre-essay questionnaire that each 
of them would use brainstorming or outlining. This result suggested that one planning strategy they 
might prefer to use in a hypothetical situation like the questionnaire asked for them to respond was 
one thing but that they actually decided to use in a real timed constraint situation was another thing. 
So, it can be the case that some of the writers would shift their planning strategy from one preferred 
one to another one according to their writing situations, but I didn’t find evidence for this in my 
study. 
Although the planning strategies didn’t differ, planning time did. The writers spent more time 
planning the compare/contrast essay than they did the argumentative essay. This was probably 
because the compare/contrast essay required the writers to work elaborately on two sides of things: 
similarities and differences but the argumentative essay forced them to focus only on one side of the 
issue, either for or against. Because the planning time for each essay type was different, the number 
of words in the plans was also different because the more planning time the writers spent, the more 
words were in the plan. The plans for the compare/contrast essay had more words than the plans for 
the argumentative essay. 
3. Will the better writers (as shown by the scores on their compositions) have better plans (as 
shown by a larger number of words and propositions in less time)?
The response to this question is negative. The better writers produced a smaller number of words 
in a shorter time than did the basic writers. In other words, the former didn’t work on the planning 
overtly as elaborately as the latter did. However, this result can be explained by information dis-
covered during the retrospective postwriting interview. All of the better writers who did little or no 
planning said that they could start to write an essay by using their background knowledge of the 
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prompts once they were given them. What is more, they said the time pressure forced them to skip 
the planning or work on the planning less elaborately. This seems to imply that planning in written 
form possibly involving visual schemas of words was not as good a strategy as planning in their 
minds activating their background knowledge in a test condition. 
The type of planning was not significant in distinguishing the better writers from the basic 
writers. Both groups used all types of planning strategies, except for those better writers who used 
no written strategy at all. However, I found that there was a significant correlation between the 
planning strategies and the number of words that the writers produced for them. The participants 
who chose brainstorming produced from 3 to 38 words, outlining and drawing chart ranged from 
32 words to 155 words. This result seemed that the brainstorming encouraged the writers to put 
their ideas in a phrasal level while both the outlining and chart drove them to elaborate planning at 
a clausal level. So the planning strategies produced different syntactic features, either at the phrasal 
or clausal level. Flower and Hayes found that some forms of note-taking, such as brainstorming, 
emphasize either an organization by conceptual coherence (individual ideas related to each other) 
or by topic (individual ideas related to the topic). On the other hand, outlines typically recognize 
both organizations to some degree, but they also show organization by sentence structures. This is 
consistent with what I found here. 
A closer look at the content of the plans revealed that what the better writers did was worth inves-
tigating. What kinds of information did they jot down compared to the basic writers? In fact, four 
of the better writers wrote simple point lists of topics and intensions with respect to the whole text 
in a small number of words. The act of planning seemed to lead to the concrete kind of goal-setting 
that is related to the creation of a point list of content. This analysis is supported by the statement 
of Jones and Tetroe (1987), saying that a “more abstract form of planning involves the creation of a 
list or array of gist units, words or phrases that summarize a number of specific content items.” 
4. Will the types of images such as verbal or visual images predict the quality of each essay? 
Does the type of genre affect the students’ choice of image?
The type of plan students used was divided into two types: verbal and visual images as Flower 
and Hayes (1984) mentioned. In this study, the types of images were not significant predictors for 
the planning strategies and the quality of each essay, but Table 10, which summarizes the results 
from the interview, revealed that although the better writers used either visual or verbal images for 
the compare/contrast, most of them preferred visual images for the argumentative essay. Recall that 
visual images are based on their memories and perceptual experiences, but verbal images are those 
experiences translated into words and phrases that are more accessible to the writer. The basic writ-
ers made use of visual images for both essays.
It is possible that the better writers, with their better knowledge of English words and grammar, 
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were able, at least in the compare/contrast essay, to access this knowledge directly, but in the argu-
mentative essay, they relied more heavily on their direct experiences in planning. The basic writers, 
because they lack knowledge of vocabulary and grammar, had to rely on visual images, memories 
of perceptual experiences. 
Conclusion
The present study has provided a view of the relationship between the planning strategies and the 
linguistic variables in timed writing of 12 Japanese EFL students learning in an Intensive English 
Institute. Throughout the analysis of the study, something interesting has been revealed in terms of 
the three main findings. First, it was hard to say simply that the better timed writers consistently 
have better plans that consisted of a larger number of words and propositions in less time for both 
essays, and that some planning variables predict the quality of the two essays. 
The second finding was that in order to understand effective second language planning, we need 
to explore not just the words, phrases, and sentences written on the page, but also the activity that 
goes on in the timed writer’s mind. Third, it seemed reasonable to suppose that the difference in 
amount of experience taking the timed essay between the better writers and the basic writers result-
ed in the differences between the effective plans, images, and planning strategies. As writers gain 
experience with planning, more of the ‘work’ shifts from the pen and paper to the head.
Fourth, the three linguistic variables such as length, discourse markers, and mental cognitive 
verbs were consistent predictors in distinguishing the better writers from the basic writers for each 
timed essay. From the results of the quantitative linguistic variables, the better writers produced 
those linguistic features in the argumentative essay better than the compare essay, while the basic 
ones produced those in the compare better than in the argumentative essay. It is likely that the better 
writers believe that the argumentative essay requires opinions; on the other hand, the compare/
contrast essay requires facts. The better writers also elaborate more, i.e. they produce greater length, 
more discourse markers and more mental cognitive verbs. They were able to do this because of 
their richer vocabulary knowledge in English in terms of lexical features instead of the syntactic 
skill itself. In contrast, the basic writers were not so. This finding suggested that the argumentative 
essay made the better writers produce those three variables better than did the compare essay. 
From a different perspective, it was also possible to consider that this kind of finding derived 
from the writers’ perceived background knowledge of the topic itself or the rhetorical structure 
elicited by the prompt, a student’s interest in the topic, and a student’s knowledge of the appropriate 
English vocabulary. In sum, these finding of the present study suggested that familiarity of the 
essay type and the effective planning strategies with the ability to shift visual to verbal does lead 
to a good writing performance in timed essay. Moreover, an essay topic that allows the writers to 
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make use of their prior background knowledge was a significant factor that distinguished the better 
writers from the basic writers.
Implications
Given the findings of the present study, some applications of this research to ESL/EFL writing 
pedagogy will be made in the classroom setting where writing activities focus exclusively on the 
timed essays.
1. Teachers need to provide students with opportunities to practice timed writings with a variety of 
question prompt types. 
2. Students will do better if they have plenty of background knowledge about the topics and the 
discourse organization of the prompt type. This suggests that students need practice with fairly 
rigid organizational structures. 
3. Students need practice with planning. At first, students should be allowed to write elaborate 
plans, but as they become experienced, they should be encouraged to plan in their heads using 
verbal images instead of visual images. Teachers need not be too concerned about preferring one 
type of planning (say, brainstorming) to any other type (say, charts or tables). After modeling a 
variety of types of planning, students should be allowed to choose whichever they prefer to per-
fect so as to use it effectively in the timed essay condition. 
4. Where can students learn the linguistic variables they need to use in their writing? Where can 
they learn the background knowledge about topics and discourse organization? The best place 
is probably a combination of reading/writing class, where the readings serve as models for the 
student writing.
5. These items above can reduce students’ anxiety for writing an essay under the time constraint and 
finally facilitate their writing in a better way. 
In sum, this study sheds light on timed writing in terms of writing instruction. However, many 
things need to be discovered with regard to the influence that writing prompts have on the students’ 
writing performances. It would be good to do similar research with participants who have different 
ethnic backgrounds. In the light of the findings of this study, ESL/EFL instructors should be aware 
of their students’ needs of how to deal with the timed writing. Prior to giving the students timed 
essays, the teachers can introduce a variety of pre-writing tasks involving planning strategies, vari-
ous prompts types, and linguistic features. This can be done even through the combined reading and 
writing class that tells the students what the readers’ and writers’ expectations would be. In order to 
meet the students’ needs and to achieve the goal of improving their timed essays, ESL/EFL teachers 
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should create a curriculum design that allows the students to have plenty of opportunities to work 
on the timed writing.
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Appendix 1. Writing Prompts
Writing task 1 (Time- 30 minutes)
[Instruction]
Write a compare/contrast essay in English for the following essay prompt.
[Essay Prompt]
Discuss the similarities and the differences between English as a Second Language (ESL) 
instruction like the AEI in the U.S. and ESL instruction in your country. Use specific reasons to 
support your answer.
Use this sheet to brainstorm, outline, diagram, or make notes for planning before you start to 
write an essay. As soon as you finish planning, write down the time to indicate that how much time 
you spend on planning. 
Writing task 2 (Time- 30 minutes)
[Instruction]
Write an argumentative essay in English for the following essay prompt.
[Essay Prompt]
In Japan, younger people are influenced by western cultures or customs more than before, and 
some of them want to follow these cultures and customs. Do you think this is a good idea or should 
Japanese keep their own traditional cultures and customs? Support your opinion by using specific 
reasons and examples.
Use this sheet to brainstorm, outline, or make notes for planning before you start to write an 
essay. As soon as you finish planning, write down the time to indicate that how much time you 
spend on planning. 
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Appendix 2. Holistic Scoring
5-  The main idea and many important points are stated very clearly. The essay is well organized 
and coherent. The choice of vocabulary is excellent. There are no major or minor grammatical 
errors. Spelling and punctuation are fine. 
4-  The main idea is fairly clear, and some points are discussed. The essay is moderately well orga-
nized and is relatively coherent. The vocabulary is good, and there are only minor grammatical 
errors. There are a few spelling and punctuation errors.
3.  The main idea and a few points are indicated but not so clearly. The essay is not so well orga-
nized and is somewhat lacking in coherence. The vocabulary is fair, and there are some major 
and minor grammatical errors. There are a fair number of spelling and punctuation errors.
2.  The main idea and main points are hard to identify in the essay. The essay is poorly organized 
and relatively incoherent. The use of vocabulary is weak, and grammatical errors appear fre-
quently. Spelling and punctuation errors are frequent.
1.  The main idea and important points are absent in the essay. The essay is very poorly organized 
and generally incoherent. The use of vocabulary is very weak, and grammatical errors appear 
very frequently. Spelling and punctuation errors are very frequent.
Appendix 3. Prospective Prewriting Questionnaire
Writing Questionnaire
Your name ________________   AEI Level: A1  A2  B  C  D  E
Your age ________      Sex: Male    Female
Latest TOEFL score (if any) ____________
1. How long did you study English in Japan? _______ years ______ months
2. How long have you been studying English in the U.S.? ______ years ______ months
3. Describe how you learned to write compositions in Japanese when you were in school in Japan.
4. What strategies do you use for planning before you start to write a composition in Japanese?
a.  outlining
b.  brainstorming
c.  rough draft
d.  none of the above
e.  other________
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5. Describe how you leaned to write composition in English.
6. Do you think you write essays fast enough in English?       Yes     No
7. How would you rate your ability to write English compositions?
    excellent                                    poor
          5          4          3          2          1
8.  Which of these words best describes how you feel if your teacher asks you to write an essay in 
English in a limited time? 
a.  confident
b.  a little afraid but okay
c.  nervous and unconfident
d.  panicked
e.  other _______________
9. Write a few sentences to explain your answer to question 8.
10. What is the hardest part for you about writing in English? Check all that apply.
a.  writing a thesis statement
b.  making an essay persuasive 
c.  making someone understand the main ideas
d.  using transitional words
e.  giving some examples in some body paragraphs
f.  writing a supporting sentence
g.  concluding the essay
h.  writing compound sentences
i.  writing complex sentences
j.  thinking some ideas in English
k.  dividing an essay into five or more paragraphs
l.  other ________________________________
11. What is the easiest part for you about writing in English? Check all that apply. 
a.  writing a thesis statement
b.  making an essay persuasive 
c.  making someone understand the main ideas
d.  using transitional words
e.  giving some examples in some body paragraphs
f.  writing a supporting sentence
g.  concluding the essay
h.  writing compound sentences
i.  writing complex sentences
j.  thinking some ideas in English
k.  dividing an essay into five or more paragraphs
l.  other ________________________________
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12. What strategies do you use for planning before you start to write a 30-minute timed composi-
tion in English?
a.  outlining
b.  brainstorming
c.  rough draft
d.  none of the above
e.  other ________________________________
13. Describe your typical planning process in English.
14. What do you think would most help you improve your writing?
Appendix 4. Retrospective Postwriting Interview Writing in English
These are the interview questions: 
First let me ask you some general questions about writing:
(a). Does planning before starting to write compositions help you get some good ideas?
 Yes   No    What are some other good reasons for planning?
(b).  Do you remember learning to use a planning strategy in Japanese writing? If so, what was it?
(c).  Do you remember learning to use a planning strategy in English writing? If so, what was it or 
what were they?
(d).  What planning strategy do you generally prefer to use now for writing in English?
Now let me ask you some specific questions about the compositions you wrote for my study:
(e).  What were your first thoughts when you looked at the first topic? What about the second topic?
(f ).  Did you have some visual images, verbal images or propositions that you wanted to point out 
in your mind in planning for the first topic? What about the second topic? 
(g).  Which one of these two types of compositions made it easier for you to come up with some 
topic knowledge or some ideas in your mind in planning? Were you too nervous in planning to 
come up with some idea?
(h).  Did planning before you started to write help you write the essays up to the conclusion?
(i).  What kinds of planning strategies did you use in each essay? Why? Was that strategy helpful 
for you?
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(j).  If you did not plan on a planning sheet, why did you skip the planning? Tell me the specific 
reasons. 
(k).  How many times have you taken a 30-minute timed essay so far? 
(l).  Which type of essay was more difficult for you to write some appropriate English vocabulary 
while you were writing an essay?
(m).  If you were given more than one choice of prompts for each essay, do you think you could 
have produced better planning and essay?
(n).  Did you often look back to the planning that you wrote when you were writing an essay?
(o).  Did the time factor (30-minute timed essay) affect your planning time negatively so that you 
felt that you had no enough time to budget in planning? Does this enforce you to write an 
essay quickly without planning well on a planning sheet?
(p).  How many semesters did you attend ESL instructions?
